Getting to Know Who You Are
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Program Length: 1.5 hours

Summary

“It takes a special person to be in public safety.” This phrase is commonly heard in conversations involving public safety personnel. What kind of person is attracted to public safety professions? What makes a person want to stay in the field? And what drives public safety providers out of the field?

This presentation offers answers to these questions by examining the behavioral, motivational, and learning characteristics and traits of public safety personnel. Getting to know who you are as a public safety provider can assist you in making career decisions and influence how you interact with other professionals in the course of your daily activities.

Objectives

· Use experiential models for public safety personnel to identify their own behavioral, motivational, and learning traits.

· Analyze and evaluate how behavioral, motivational, and learning characteristics affect how public safety providers perceive situations, interact with co-workers and patients, and shape their professional interests.

· Differentiate the roles and responsibilities of public safety  providers. 

· Assess areas of personal attitude and conduct. 

· Observe various scenes and identify potential hazards. 

· Explain the importance of forming a general impression of the patient. 

Educational Approach

This lesson uses experiential learning situations to explore specific behavioral, motivational, and learning characteristics of public safety professionals. Participants will rotate through several experiential learning stations, each of which is designed to measure a specific characteristic or trait. At the conclusion of each learning stations, a guided discussion explores how each provider’s individual traits can—and do—influence how the person reacts to various situations. From these discussions, the participants will form conclusions regarding their specific characteristics and traits.

Resources
▪  Multimedia projector

▪  Slide projector
▪  Overhead projector


▪  3 station areas (boardroom style)

▪  Chairs (semi-circle)


▪  Presentation handouts
▪  Slide presentation
I. Introduction

A. Goal: 
Determine what it takes to be a public safety professional.
“It takes a special person to be in public safety.”
· Which type of person are you? 
· Which type of person is attracted to public safety? 
· Which kind of person stays in public safety?




Commonly heard comments:

· “I couldn’t do that.”
· “How can you stand to see that stuff?”
· “I don’t know how you do what you do.”
B. Scenes

Public safety providers are expected to use their sensory abilities to assess, treat, stabilize, and transport ill and injured patients. Sensory abilities are not taught in public safety programs. What public safety personnel do receive are tools and information they can use to make critical decisions. How public safety personnel perceive situations influences how they react to various situations. Behavioral, motivational, and learning characteristics moderate a public safety professional’s reaction to emergency situations.


C. Five-second assessment (slide projector)


How you form the general impression of a patient or scene requires critical decision-making abilities. In general, the following items should be assessed to form a general impression:

· Scene safety
· Mechanism of injury
· Number of patients
· Gender of patient(s)
· Body/scene characteristics
Using your perceptive abilities, form a general impression of five different public safety scenes and write down your impression. Each scene will be shown for 5 seconds. In real-life situations, this may be all the time you have to make a critical care decision!

Following the last scene, each of the five scenes will be reviewed. Participants will be asked to describe how they made their decisions.

Show each slide for 5 seconds. Allow 1 minute between slides for students to write down responses. (Show slides of different scenes including trauma, medical, hazards, and so on.)

Following these discussions, participants will be asked perception questions about the same scenes. For example, what color was the vehicle in the second photo? What was the facial tone of the patient in the third photo? Which body positioning characteristics did you note? These questions lead into the experiential learning situation stations.
II. Experiential Learning Stations
To assess each participant’s individual characteristics, three experiential learning stations will be used. Each station will allow participants to assess their unique behavioral, motivational, and learning characteristics.

In emergency situations or in everyday life, each of us reacts to situations based on our unique attributes. Getting to know what those attributes are can help expand and improve our responses to various situations. 

Station 1: GNS Assessment

Background Information

Behavioral researchers Hackman and Oldham identified a behavioral characteristic that influenced their Job Diagnostic Survey (JDS) organizational model. This characteristic was called Growth, Need, Strength (GNS). GNS is the amount of internal motivation an individual has in regard to his or her job or life situation.

Hackman and Oldham found that GNS influenced (moderated), an employee’s response to various work conditions. Individuals who displayed high levels of GNS were likely to be interested in career or educational advancement. High-GNS individuals thrive on being given challenging situations. Conversely, low-GNS individuals did not seek out opportunities for advancement. Low-GNS individuals are content to remain at their level of involvement. Given the appropriate job situation, however, low-GNS individuals can attain high levels of job and life satisfaction.

Using the Hackman and Oldham organizational model, studies of public safety providers have been conducted. Wirth (1990) and McClincy (1994) used this organization model to assess the degree of job match, job satisfaction, and life satisfaction among public safety providers.

Station Description

At this experiential station, participants will assess their GNS. Using a standardized assessment tool, individual GNS assessments can be performed. The assessment tool identifies the significance of an individual’s score. 

Specific conclusions and discussions will be identified following the completion of all three stations.

Resources

GNS assessment tool

Calculators 

Station 2: Learning Style Inventory

Background Information

Developed by Dr. David Kolb, the Learning Style Inventory (LSI) assesses how individuals deal with ideas and learning situations. In this individual assessment, each participant is asked to think of a recent situation in which in which he or she needed to learn something new. The assessment uses several charts and diagrams to show the participant their learning traits.

The LSI booklet initially shows an individual his or her overall learning strengths. No one style is better or worse than another. Instead, the learning styles simply reflect where an individual is positioned with the learning cycle. This “snapshot” captures how individuals can and do react to various situations with different response styles. Dominant learning styles are identified through the assessment. The LSI identifies ways that individuals can moderate or influence their overall learning style; it can be used for educational, management, and other psychometric assessments and is intended for individual (not group) use. 

Station Description

At the conclusion of the presentation, each student will be asked to identify his or her dominant learning style. A group discussion should then determine whether participants believe their assessment results correctly match their employment and learning styles. Specific discussion will focus on how a person who prefers one style may react to someone who prefers a different learning style.

Station 3: Perceptions 

Background Information

In the initial 5-second assessment in Part I, students will have produced a variety of impressions based on the same set of images. Their answers reflect which perceptions an individual holds and values regarding a situation. Someone with a strong concern for safety, for example, will focus on which “safety” concerns exist. 
Based on research conducted by David McClelland, participants are briefly introduced to the sources of their motivation and see how it is portrayed to others. McClelland identifies three key motivational characteristics: n-affiliation, n-power, and n-achievement. More detailed assessments allow an individual’s motivational characteristics to be assessed.

Station Description

This station looks at how an individual perceives various situations. Many of our perceptions filter our responses to answers and situations. Using several quick assessments, participants will work through individual and small-group projects at this station.

Starting with the “f’s” demonstration. The individual reads a simple phrase, then must count the number of “f’s” that he or she read in the passage. 
Another assessment is the square assessment. First, each individual counts the number of squares on the form. Then, using a partner, participants compare their answers as to the number of squares they viewed.

The final assessment asks each individual, with a partner, to review a picture. Each individual then writes a brief summary “story” of the picture. The partner uses a rating scale to listen to the story. Each person reviews, summarizes, and presents the story to the partner. This final assessment gives the participants an introduction into intrinsic motivation. 
III. Group Consensus
At each of the stations, participants learned something unique about who they are. In this final group consensus exercise, the individual observations are examined in a group discussion.

1. Review and discuss GNS. Specific insights into how GNS moderates public safety recruitment and retention issues can also be identified.

2. Place a grid is placed on the floor to identify each LSI area. Have participants stand in the quadrant that indicates their preferred learning style. Discussions about the LSI assessment can illustrate how various interactions between people can be influenced by their learning traits.

3. Review the needs identified by McClelland (e.g, n-power, n-achievement, n-affiliation). Ask participants how each of these areas influences their public safety activities or personal perspectives.

IV. Support/Reference Materials

· GNS handout: R. J. Hackman & G. R. Oldham, Work Redesign, Addison-Wesley, 1980.

· LSI handouts: Learning Style Inventory Booklets, Hay McBer Publishing, http://trgmcber.haygroup.com/learning/lsius.htm.
· “F” assessment: Experiential Learning: Experience as the Source of Learning and Development, Prentice Hall, 1984.

· Perceptions photos: five photos showing various patient or rescue situations.
· Five-second assessment slide handout.
· W. D. McClincy, Turnover Intention of EMS Personnel, research thesis, Gannon University, 1994.
