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Participating in the LEAD Pilot Program for Teacher Candidates and Kinesiology VIP Students has provided me with immeasurable learning opportunities and experiences over the past two years. I have had the privilege of taking on the role of both a Kinesiology mentor during my last year of undergraduate studies as well as a Teacher Candidate during my time as a Faculty of Education student. Both roles offered very different yet unique opportunities for me to learn and grow emotionally and intellectually as a student and teacher. 


As a Kinesiology student I was exposed to the behavioral and socioeconomic issues that many high school students are faced with from a young age. I learned that not everyone in this city is presented with privileges and opportunities that are fair and just, and realizing that changed my outlook on many things. I began to recognize how important it is to build the confidence and motivation of students in order for them to become successful. The Muskoka Woods Experience was an excellent chance for mentors to help their Students of Promise build leadership skills and self-esteem in an environment that promotes positive risk-taking and outdoor education. 


As a Teacher Candidate my role became very different and very beneficial to what I was able to learn as a participant. Since I was previously involved in this program and therefore am familiar with its goals and expectations, I was able to take on the position of a facilitation team member. In doing so my roles and responsibilities shifted toward the organizational and developmental spectrum of the program. I was able to develop new ideas, offer suggestions for improvement, and plan and put into action many Student Success events. Seeing that this was the first year that the GECDSB became involved in the LEAD program it was very exciting to be a part of the facilitation team. We were able to collaborate our ideas and put into motion events such as the orientation day for students, a three-day trip to camp, and an awards ceremony where each student was recognized for his or her contributions and achievements during involvement with the program. Doing so helped me learn to communicate effectively with others, become more organized and assertive, to take initiative and promote new ideas, and to adapt quickly and effectively to circumstances that require change. For example, when the Faculty of Education went on strike for three weeks, our facilitation team, with the encouragement of our professors, was able to continue organizing and planning the activities for the program. This ensured that LEAD would not be affected by the strike and would still be very successful in reaching students. One challenge that we were faced with was when the students’ bus broke down on the six-hour ride up to camp. We quickly changed the entire itinerary for the day that we had spent a lot of time carefully planning in order to accommodate the circumstances and meet the students’ needs.


As a facilitation team member I was exposed to many new and challenging situations. I had the opportunity to develop strategies and solutions for problem solving, to manage time efficiently and work well under pressure, and to organize and prepare thoroughly for events planned by our team. Developing activities, gaining approval and funding by the GECDSB, and then watching students reach their goals and realize their potential after participating in our events was beyond rewarding. The value of participating in this program is truly immeasurable and I am very lucky to be a part of it. I am really looking forward to the rest of the year and all of the exciting things to come. I hope that in the future I will be able to stay involved in this program and continue working with its students, as my experiences with LEAD so far have been nothing short of outstanding.
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COURSE DESCRIPTION

This course is designed to introduce the Guidance and Career Education program to the pre-service candidates interested in developing a foundation for mentoring and considering teaching interdisciplinary courses.
Required Resources
The Ontario Curriculum, Grades 11 and 12: Guidance and Career Education (2000). Retrieved from the Web: www.edu. gov.on.ca
Required Readings

Louv, R. (2005). Last child in the woods: Saving our children from nature-deficit disorder. Chapel Hill, NC: Algonquin Books.
Foster, A., & Linney, G. (2007). Reconnecting children through outdoor education: A research summary. Toronto, ON: The Council of Outdoor Education of Ontario. 
Hellison, D., Cutforth, N., Kallusky, J., Martinek, T., Parker, M., & Stiehl, J. (2000). Youth development and physical activity. Windsor, ON: Human Kinetics (humank@hkcanada.com).

Payne, R. (2003). A framework for understanding poverty. Highlands, TX: aha! Process, Inc. USA.
The Place of Guidance and Career Education in the Secondary Curriculum

Guidance and career education plays a central role in the secondary school by preparing students for a complex and changing world. In particular, it addresses many of the important questions that students face at this time in their lives: How can they better manage their time, resources, and dealings with other people to improve their chances for success in high school and the world beyond? What useful knowledge, skills, and habits do they already have, and which can they improve, to achieve success in school and at work? How can they best chart a course for postsecondary education and work?

Subject matter from any course in guidance and career education can be combined with subject matter from one or more courses in other disciplines to create an interdisciplinary course. The policies and procedures regarding the development of interdisciplinary courses are outlined in the interdisciplinary studies curriculum policy document.

The secondary school guidance and career education curriculum builds on the work begun in the elementary program in the three interconnected areas of student development, interpersonal development, and career development. As the Ministry document Guidance and Education (1999) indicates, a person’s development in these areas is an ongoing process that continues from Kindergarten to Grade 12 and throughout life. In both elementary and secondary programs, students acquire knowledge and skills that help them become responsible and contributing members of families, peer groups, communities, and workplaces. At the same time, these programs help students turn learning into a lifelong enterprise, and enable them to plan and prepare for futures that include meaningful, productive roles in work, personal life, and the community. 

Each year, from Grade 7 to graduation from high school, students will develop and complete an annual education plan. The secondary school guidance and career education curriculum supports this process by teaching students the knowledge and skills necessary for successful completion of their annual education plan. In secondary school, as in elementary school, students will explore a range of possibilities for the future, set and refine educational and career goals, and create plans to achieve these goals

Overall Expectations of the Pilot
Teacher Candidates will self-select for this optional course, which has a limit of 30 participants. This course, offered in Fall 2009, is based on a theoretical framework combining “Duality of Structure,” “Strengths Perspectives,” and “Social Learning Theory.” The practical framework is grounded in the Ontario Ministry of Education’s Student Success Initiatives. In keeping with the Ministry’s initiative, LEAD will provide teacher candidates with practical teaching strategies, tools, resources, and professional development opportunities, preparing them to work with Students of Promise
 by using differentiated instructional methods.

An integral component of the course is their co-mentoring experience with third/fourth year students from Kinesiology who have outdoor recreation experience along with an orientation toward holistic well-being. These students will work with the teacher candidates to reinforce caring capacity, humanistic ideologies, and a strong mentoring relationship with the Students of Promise. In each triad there will be a teacher candidate, a kinesiology student and one high school student leader. The unique underpinning to this program draws upon relationship building from a humanistic and environmental stewardship perspective, using outdoor education field experiences as the foundation for leadership skill development. The field experience component is brought back into the classroom to encourage transfer of learning from nature to classroom and back.

Learning Expectations
In accordance with the College of Teachers, this course is designed to purposely permeate teachers’ daily planning and instruction. The Standards of Practice for the Teaching Profession and the Ethical Standards for the Teaching Profession are embedded in the learning expectations.
This course has the following learning expectations for candidates:

· Possessing the knowledge necessary to assist in the implementation of Ministry of Education curriculum expectations and Ministry of Education and district school board policies and guidelines related to guidance and career education

· Creating learning environments conducive to the three domains of learning: student, interpersonal, and career development

· Developing, using, accommodating, and modifying expectations, instructional strategies, and assessment practices based on the developmental or special needs of all students

· Recognizing and being sensitive to the diverse experiences and backgrounds of pupils and students in guidance and career education programs

· Working collaboratively with in-school personnel, parents, and the community

· Accessing resources and building networks for ongoing learning

· Demonstrating an openness to innovation and change

· Inquiring into practice through reflection, active engagement, and collaboration
Specific Expectations of the Pilot

· Understand the theoretical constructs of the Mentoring Process—research and practice.
· Learn how to write a critical reflection.
· Create a professional journal.
· Meet with your triad and the student success teachers involved.
· Begin the mentoring process with the Students of Promise under the guidance of the Student Success Teachers and Credit Recover Teachers.
· Understand an evidence-based model of theoretical constructs in outdoor education.
· Connect this literature to their understanding of child development, and connect children to outdoor education.

· Facilitate positive experiences in the outdoors for participants and leaders/mentors.
· Engage in the mentoring relationship.
· Facilitate the development of positive risk taking skills for students.
· Facilitate the development of a positive attitude toward nature and the environment.
· Facilitate collaboration and cooperation among Students of Promise.
· Develop methods for using community volunteer hours while contributing to the environment (e.g., tree planting, local area cleanups, school greening projects).
· Facilitate environmental school activities (e.g., assemblies, commemorative tree planting, leadership by Students of Promise for projects).
ASSESSMENT

Journal Entries: 50%

Presentation: 30%

Self-Assessment: 20%
LEAD/VIP Program Overview for University Mentors

Schedule of Events and Expectations of Mentors
	Schedule Date
	Understanding the Process
	Expectations

	Sept. 2009

2 hours

WECDSB office
	Mentoring Students of Promise

Facilitators: Student Success Teachers

Weekly schedule TBD and dependent on the availability of the participants
	To meet with your mentoring triad and the student success teachers involved

To begin the mentoring process with the Students of Promise under the guidance of the Student Success Teachers and Credit Recover Teachers:

Task:

1. Meet with your students

2. Develop a plan of action for weekly meetings with the Muskoka Students of Promise to familiarize them with the program

3. Complete a Mentor Effectiveness Survey

4. Write your personal philosophy or teaching philosophy—how you see yourself as a learner, mentor/ or teacher



	TBA

3 2-hour workshops
	Understanding Poverty Workshop—Series of 3

Kathy Furlong


	· Understanding cultural practices linked to poverty

Task: optional workshops 



	Oct. 2009

Full day

Morning

2 hours

2 hours
	Mentoring Process: Humanistic Teaching Practices

Speakers:

Dr. G. Rideout: Humanistic and Custodial Ideologies

Dr. K. Smith: Critical Reflective Journal Writing

Dr. G. Salinitri: Mentoring and Social Learning

L. Staudt: Student Success and Students of Promise

Break

Positive Risk Taking and Outdoor Education

Speakers:
Muskoka Woods Activity Director: positive risk taking

Andrea Foster: Reconnecting Youth to the Outdoors

Dr. V. Paraschak: Theoretical Underpinning of Muskoka Woods Project

Marsha Murdock: Muskoka Woods Project 

LUNCH

Facilitation team works with Muskoka director to finalize activities for Muskoka Experience

Ropes Training (required for activities leadership role in Muskoka Experience)

Kinesiology students

LEAD students

Students of Promise Leaders


	·  To understand the theoretical constructs of the Mentoring Process following discussion on research and practice

· To learn how to write a critical reflection

· To create a journal

Task: Write an introductory reflective piece in your journal on:

1. Goals for your involvement in this program

2. Strengths you bring to the position of mentor for Students of Promise

3. What does it mean to be an effective mentor?

4. What do you still need to know about mentoring at-risk students?

· To understand the evidence-based model of theoretical constructs in outdoor education

· -To connect the information presented to your understanding of child development and to connecting children to outdoor education
Task: Read and prepare to discuss:

Reconnecting Children—A research summary

Reflective Journal Entry:

1. What have you learned about the process and the content of the Muskoka project through these workshops?
2. How does this knowledge relate to the skills of mentoring?
3. How will you implement these skills in your practice as a mentor for Students of Promise?

	Oct.–Nov. 

2009

3-day experience for two groups


	Muskoka Leadership Experience for Students of Promise

-Dedicated time for reflective writing by participants and leaders/mentors

-Field notes by research team 

- 3-day experience (Monday–Wednesday for first group; Wednesday–Friday for second group)
	· Facilitate positive experience in the outdoors for participants and leaders/mentors

· Facilitate the development of positive risk-taking skills for mentees

· Facilitate the development of a positive attitude toward nature and the environment

· Facilitate collaboration and cooperation among Students of Promise

	Nov. 2009

3-hour workshop
	Ojibway Retreat—Reflective Thinking and Positive Behaviour—discussion on LEAP (Leadership Experiences through Adventure Programming) follow-up program

Guest Speaker:

Dr. John Sieta, Michigan State University

From Risk to Resilience

Sharing your thoughts—interim evaluation from the perceptions of the participants


	· Collection of thoughts and pictures from the students compiled as posters for the WECDSB celebration

· Begin creation of LEAP follow-up activities

Task:
1. With your group from Muskoka work on facilitating journal writing with the Students of Promise

2. Journal about the progress of individual mentees you are involved with in the program

3. Reflective journal entry:

· Identify and evaluate ideas and concepts of interest to you concerning follow-up activities for the Muskoka trip

· Outline any positive or negative reactions you had to the trip

· Discuss the connection between the Outdoor Education component and program expectations for student success in school and personally



	Nov. 2009

3 hours
	Celebration: Recognition and Reflection

- Celebration dinner and comments on the Muskoka experience presented by:

- Grade 11 Students of Promise from Muskoka Woods (and posters about the experience)

- Kinesiology student leaders

- Faculty of Education LEAD students

- Grade 10 peer leaders


	Enjoy:
Media presentation (DVD) about the Muskoka experience 

	Dec. 2009

1 hour
	Meeting of the LEAD and VIP
	· To discuss the strengths and any concerns about the program to this point



	Semester 2


	Choose ONE of the following LEAP Activities:

1. Environmental Stewardship

2. Healthy Living and the Outdoors

3. Ongoing academic and motivational 

 activities facilitated by SST


	· LEAD students will continue with weekly work with Student Success Teachers

· VIP will only need to choose one of these three activities

· Develop planning template for the follow-up activity you choose

	VIP students select one: Academic Work, Environmental Stewardship, or Healthy Living and the Outdoors.
LEAD education students select: Academic Work and one other of the two listed.

	Jan.–April 2010


	Academic Work

-Working with SST and LSTs to assist Students of Promise with their academic program
	· To develop individualized instructions, tasks and tools to facilitate learning in the academic environment

Task:

· Record student weekly progress in your journal

· Discuss strategies that were successful

· Comment on strategies you would change

· Comment on the experience 

	Jan. 2010

½ day workshop
	Environmental Stewardship—Giving Back to the Community

-Planning event for board-wide Earth Day Celebration

Leaders:

- Kinesiology students

- Faculty of Education LEAD students

- Grade 10 leaders

- Grade 11 Students of Promise from Muskoka Woods
	· To develop methods for using community volunteer hours while contributing to the environment (e.g., tree planting, local area cleanups, school greening projects)

	Mar. 2010

2-day workshop


	Healthy Living and the Outdoors—Camping Weekend at Holiday Beach Provincial Park


	· To facilitate positive experiences in the outdoors for participants and leaders/mentors

Task:

1. Outline the process you followed with the students to facilitate their leadership in this event

2. Outline strengths and challenges you see in that process, and in the event itself

3. Provide recommendations for this process next year

	April  2010

Full-day event
	Earth Day Celebration at the Schools

**Optional for LEAD and VIP students
	· Environmental school activities (e.g., assemblies, commemorative tree planting)
· Leadership by Students of Promise for projects, facilitated by mentors

Task:

1. Outline the process you followed with the students to facilitate their leadership in this event

2. Outline strengths and challenges you see in that process, and in the event itself
3. Provide recommendations for this process next year

	April  2010
	Final Reflection
	Task:
1. Review the year in terms of your involvement in this program

2. Identify the program’s strengths

3. Provide critical and constructive suggestions for improvement

4. Reflect on your personal experience:

· Goal developments

· Skill developments

· Learning

· Professional growth


NOTE: Reflections are personal and professional accounts. It is the process we are interested in and you will not be graded on the performance. Journals will be used for research/program insights with your permission.

The Reflective Journal

Engaging in open and collaborative discussion about our work with a peer, and regularly writing up our learning in a journal, is a process that will enable us to become reflective thinkers. The journal is parallel to the field book or laboratory notes of the scientist. We not only record what happened or what was observed but in addition we can record a tentative hypothesis or the development of new understanding; we can use our writing to make new sense of phenomena. Reflective writing has the potential to provide us with a systematic approach to our development as a reflective, critical, and constructive learner.

It provides the following:
· A record of events and results and our reactions to them 

· Data on which to base reflective discussion 

· Opportunity for us to challenge ourselves and what we do and to free us to do it differently and better 

· Impetus to take action that is informed and planned 

· The means to develop a personal philosophy 

· Increased confidence through increased insight 

It can take the structure of a personal learning journey, tracking and documenting an evolving understanding of you as a mentor.

Here are some generic questions to think about in your writing:

· What is the current problem or issue? Describe the context. 

· What additional information would be useful? 

· How is it related to other issues? 

· Who or what could help? 

· What are my assumptions? How can I test them? 

· What can I do to create a change? Be as adventurous as you can. 

· What are the possible outcomes of these? 

· What action will I take? Why? 

· List the outcomes you hope to achieve. 

· Reflection on the actual outcome. What worked well? 

· What could I do differently next time? 

References

Ballantyne, R., & Packer, J. (1995). Making connections: Using student journals as a teaching/learning aid. HERDSA ACT.

Boud, D., Keogh, R., & Walker, D. (1995). Reflection: Turning experience into learning. London, UK: Kogan Page. 

Brookefield, S. D. (1995). On becoming a critically reflective teacher. San Francisco, CA: Jossey Bass.


Personal or Teaching Philosophy Statement

In his book, The Skillful Teacher (1990), Stephen Brookfield points out that the development of a teaching philosophy can be used for several purposes:

Personal purpose: “... a distinctive organizing vision—a clear picture of why you are doing what you are doing that you can call up at points of crisis—is crucial to your personal sanity and morale.” (p. 16) 

Pedagogical purpose: “Teaching is about making some kind of dent in the world so that the world is different than it was before you practiced your craft. Knowing clearly what kind of dent you want to make in the world means that you must continually ask yourself the most fundamental evaluative questions of all—What effect am I having on students and on their learning?” (pp. 18–19) 

Brookfield, S. (1990). The skillful teacher. San Francisco, CA: Jossey-Bass.
Think of some of these questions:

· Why did I make the choices I did for my education?
· What skills do I bring to the team?
· What are my goals?
· What am I looking to improve?
· What are my strengths?
Reflective Journal Writing #1—10%
Understanding the Mentoring Process

Task: 

1. Complete a Mentor Effectiveness Survey.
Reflective Journal Entry

2. Write an introductory reflective piece in your journal on:

· Goals for your involvement in this program

· Strengths you bring to the position of mentor for Students of Promise

· What it means to be an effective mentor
· What you still need to know about mentoring at-risk students

Reflective Journal Writing #2—10%
Positive Risk Taking and Outdoor Education

Task:

Read and prepare to discuss:

Reconnecting Children—A research summary

Reflective Journal Entry:

· What have you learned about the process and the content of the Muskoka project through these workshops?
· How does this knowledge relate to the skills of mentoring?
· How will you implement these skills in your practice as a mentor for Students of Promise?
Reflective Journal Writing #3—10%
Reflective Thinking and Positive Behavior

Task:

· In triads, begin plans for follow-up activities to retain and motivate students in the mentoring relationship toward academic success and holistic well-being.
· Journal the progress of individual mentees you are involved with in the program.
Reflective Journal Entry:

· Outline the process you followed with the students to facilitate their leadership in this event.
· Outline strengths and challenges you see in that process, and in the event itself.
· Provide recommendations for this process next year.

Reflective Journal Writing #4—10%
Follow-up Activity

Task:

Reflective Writing:

· Outline the process you followed with the students to facilitate their leadership in this event.
· Outline strengths and challenges you see in that process, and in the event itself.

· Provide recommendations for this process next year.
Reflective Journal Writing #5—10%
The Final Reflection

Task:

1. 
Review the year in terms of your involvement in this program.
2.
Identify the program’s strengths.
3.
Provide critical and constructive suggestions for improvement.
Reflect on personal experience:

· Goal developments

· Skill developments

· Learning

· Professional growth

Taking stock of my learning:
· What is the most important thing I have learned about this experience?

· What is the most important thing I have learned about myself? 

· What is the most important thing I have learned about my team? 

· How can I use my learning to improve skills I want to develop? 

Self Assessment: Assessing Transferable Skills—20%
The final 20% of the assessment is a self-assessment. In this self-assessment you are to give yourself a grade for the course and provide a document justifying the grade by identifying your learning outcomes, perceived learning gaps, and the impact of the experience on your teaching philosophy.
SELF-ASSESSMENT EXERCISE

	Employability Skills

	Check the appropriate column to self assess your current performance.
(1–5 where 1 is very good and 5 is weakest)

	Communication
	1
	2
	3
	4
	5

	C1
	Communicating effectively with students/empathy/awareness
	
	
	
	
	

	C2
	Communicating effectively with peers and supervisors 
	
	
	
	
	

	C3
	Written communication skills, journal reflection
	
	
	
	
	

	Working with others
	1
	2
	3
	4
	5

	WO1
	Establishing good working relationships with people at different levels
	

	
	
	
	

	WO2
	Motivating and inspiring students
	
	
	
	
	

	WO3
	Being assertive and also being able to compromise
	
	
	
	
	

	Improving own learning and performance 
	1
	2
	3
	4
	5

	ILP1
	Balancing your studies, part-time/casual employment, social life, and home commitments
	

	
	
	
	

	ILP2
	Accepting and learning from constructive criticism
	
	
	
	
	

	ILP3
	Setting and achieving goals
	
	
	
	
	

	ILP4
	Planning own work and sticking to deadlines
	
	
	
	
	

	ILP5
	Ability to work alone and unsupervised
	
	
	
	
	

	Problem solving

	1
	2
	3
	4
	5

	PS1
	Keeping calm under pressure
	
	
	
	
	

	PS2
	Making good decisions
	
	
	
	
	

	PS3
	Identifying a problem clearly before deciding on a solution/action
	
	
	
	
	

	PS4
	Knowing when your solutions are not successful
	
	
	
	
	

	PS5
	Implementing practical solutions
	
	
	
	
	


	Personal attributes

	Understanding of the process
	1
	2
	3
	4
	5

	U1
	Knowing how mentoring relationships work
	
	
	
	
	

	U2
	Ability to adjust to the demands of program
	
	
	
	
	

	U3
	Task flexibility—taking on new responsibilities/tasks
	
	
	
	
	

	U4
	Understanding and working within the structure of the program
	
	
	
	
	

	Motivation

	1
	2
	3
	4
	5

	M1
	Willingness to cooperate
	
	
	
	
	

	M2
	Commitment to the project
	
	
	
	
	

	M3
	Showing a positive attitude even when you have personal problems
	
	
	
	
	

	M4
	Drive—working hard. Having the “get up and go” to progress tasks and ideas quickly
	
	
	
	
	


	Flexibility and adaptability
	1
	2
	3
	4
	5

	FA1
	Ability to cope with change and uncertainty within the program
	
	
	
	
	

	FA2
	Showing a positive attitude to change
	
	
	
	
	

	
	Ethical awareness and integrity 
	
	
	
	
	

	EA1
	Being honest in situations at work when it is difficult to be truthful
	
	
	
	
	

	EA2
	Showing tact when dealing with sensitive issues
	
	
	
	
	

	EA3
	Considering ethical issues 
	
	
	
	
	

	EA4
	Ensuring that confidential data is kept confidential
	
	
	
	
	

	Leadership 
	1
	2
	3
	4
	5

	L1
	Taking initiative
	
	
	
	
	

	L2
	Being approachable and helpful 
	
	
	
	
	

	L3
	Helping other (less experienced) peers
	
	
	
	
	

	Creativity and initiative
	1
	2
	3
	4
	5

	CI1
	Ability to develop new ideas
	
	
	
	
	

	CI2
	Building on the ideas of others
	
	
	
	
	

	CI3
	Ability to act independently in appropriate situations
	
	
	
	
	

	Self-confidence
	1
	2
	3
	4
	5

	SC1
	Working with students confidently and efficiently
	
	
	
	
	

	SC3
	Liaising with peers confidently
	
	
	
	
	

	SC4
	Liaising with facilitators confidently
	
	
	
	
	

	SC5
	Feeling able to express own opinions clearly but diplomatically
	
	
	
	
	

	SC6
	Still being able to value yourself and others in challenging situations
	
	
	
	
	

	Judgement
	1
	2
	3
	4
	5

	J1
	Ability to form a reliable opinion about other people

	
	
	
	
	

	J2
	Knowing when to act and when to request assistance
	
	
	
	
	

	J3
	Time management
	
	
	
	
	

	
	
	
	
	
	
	


Presentations: As an Alternate for the THEME PROJECT—30%

The class will be divided in groups to present themes of interest that arose in the class or during the field experience. This will involve the preparation of a group presentation in March and the submission of a group report outlining your strategies in the second semester. It can be research based, a proposal for the school board, or an assessment of current trends in Guidance and Career Education.


The presentation will be a maximum of 20 minutes in length and each group member should participate in the presentation. You will not be required to present in front of the rest of the I/S division. You may be asked some questions about your presentation at the end, so please be prepared for this. You must also submit a paper copy of your visuals on the day of your presentation. 
Criteria for Evaluation of Presentations

1. Preparation
Is there evidence of preparation, both in terms of content and how well-rehearsed it looks?

2. Structure
Are the aims of the presentation clear? Does it have an obvious structure? Does it have an effective beginning and end? Are the various sections clearly delineated?

3. Content
Is the content interesting and appropriate to the audience? Has the key material been covered in a clear manner? Is the level of detail appropriate to the time available?

4. Delivery 
How effective is the delivery? Is there good communication and eye contact? Do presenters speak clearly and appear confident? Are notes used effectively and not overused?

5. Use of Visual Aids
Are the visual aids professionally produced? Are they attractive and easy to read? Are they well integrated into the presentation?

6. Teamwork
Do the presenters behave like a team? Is the presentation a coherent whole rather than a series of individual presentations? Are all group members introduced? Is there a professional handover between speakers? 

Projects for Guidance and Career Education—30%
Criteria for Major Topic Preparation 

Taken from the Curriculum Guidelines

The purpose of Learning Strategies: Skills for Success After Secondary School, is to develop a transition plan so that students can become lifelong learners in various postsecondary environments. Mnemonics are used as an example of a possible learning strategy and to provide a logical structure to the course for the teacher and student. Students learn (L.E.A.R.N.) to:

Look at themselves by locating evidence of their learning styles

Ensure their success by enhancing their learning skills

Assemble their alternatives by assessing the postsecondary environment

Research opportunities by reviewing their options

Navigate their pathways by planning their next steps

Units: Titles and Time Grade 12

	*Unit 1
	Look At Me
	30 hours

	Unit 2
	Ensure my Success
	20 hours

	Unit 3
	Assemble my Alternatives 
	30 hours

	Unit 4
	Research my Options
	15 hours

	Unit 5
	Navigate my Pathway
	15 hours


Units: Titles and Time Grade 11

	Unit 1
	Personal Knowledge and Management Skills
	15 hours

	*Unit 2
	Interpersonal Knowledge and Skills
	21 hours

	Unit 3
	Learning and Thinking Strategies
	12 hours

	Unit 4
	Exploration of Opportunities
	62 hours


As a group you will select one of the topics from the Grade 12 or Grade 11 document and prepare a culminating task and tool for the unit. Prepare a community-based task for the unit. 


The teacher is responsible to ensure that the Overall Expectations and Specific Expectations are met by the program of study as outlined in the Ontario Curriculum Guidelines. Wherever possible, concepts should be introduced in the context of real-world problems and issues. The student’s individual learning styles should be acknowledged and addressed so that each student can fulfill his/her goal in meeting the Ministry expectations.

Criteria for Assessment

1. Creativity

2. Meeting the expectations of the curriculum documents for the unit

3. Creating a project that relates to current issues with students

4. Including lesson plans that build toward this culminating task

5. Including assessment strategies in the development—diagnostic, formative, and summative

6. Involves choice on the part of the students
Appendix: Service-Learning Assignments and Activities
Workshop I: Mentoring Students of Promise

In the first of the series, the facilitation team for “Discovering Your Possibilities” (representatives from the school board and professors from both university classes) provide university students with the foundation for this program. LEAD and outdoor recreation/VIP students (1) are introduced to the Student Success Teachers who will be their Associate Teachers (2) throughout the year. The purpose of this workshop is to facilitate student understanding of the theoretical constructs of the mentoring process and how they can be applied to the practice of teaching.

 The agenda for the day focuses on mentoring Students of Promise:

i. Identifying Students of Promise

ii. Being a Caring Adult in the life of a Student of Promise

iii. Writing a Reflective Journal

iv. Strategies to engage disengaged students through Credit Recovery and Credit Rescue programs

Assignment 

All students are asked to write an introductory reflective piece in their journal on:

5. Goals for their involvement in this program

6. Strengths they bring to the position of mentor for Students of Promise

7. What it means to be an effective mentor

8. What they still need to know about mentoring at-risk students
Workshop II: Understanding Poverty Workshop 

This workshop was facilitated by the Windsor Essex Catholic District School Board. It was modeled on Ruby Payne’s workshops on Understanding Poverty: A Framework for Understanding Poverty (2005). In this workshop, university students and student success teachers participate together in activities that help them understand some of the issues, fears, and challenges that underserviced children of poverty face.

Assignment

LEAD students are asked to prepare a Strategic Plan that builds their knowledge and understanding of the poverty workshop into their mentoring practice with Students of Promise. In this plan, students will include goals, activities, and outcomes expected by the Students of Promise. They will also identify their own insights and gaps, based on this workshop information, when working with Students of Promise.

Workshop III: Positive Risk Taking and Outdoor Education

Speaker: Dr. V. Paraschak:
“Theoretical Underpinning of ‘Discovering Your Possibilities’”
“Positive Risk-Taking”
“Reconnecting Youth to the Outdoors”

This workshop prepares all participants to understand the theoretical concepts underlying the outdoor education component of this program.

Assignment

University students have previously read, and now participate in a discussion on Reconnecting Children Through Outdoor Recreation: A Research Summary, by Andrea Foster and Grant Linney (2007), and Last Child in the Woods: Saving Our Children from Nature-Deficit Disorder, by Richard Louv (2005).
Reflective Journal Entry
4. What have you learned about the process and the content of the Muskoka program (3) through these workshops?

5. How does this knowledge relate to the skills of mentoring?
6. What is the value of outdoor recreation for youth?

7. How will you implement these skills in your practice as a mentor for Students of Promise?

Workshop IV: Preparation Details for the Muskoka Woods Leadership Experience

This full-day workshop introduces students to all aspects of the Muskoka Woods leadership experience. Facilitation team members outline the three-day agenda in detail, and then discuss “discipline with dignity” principles to be used in this experience. Discipline scenarios are then conducted using role modeling. A guest speaker also presents to the group (2007—journaling process; 2008—personal and social responsibility model approach to discipline).
Field Experience: Muskoka Woods Leadership Experience for Students of Promise 
This three-day event (Monday through Wednesday for the first group and Wednesday through Friday for the second group) involves positive risk-taking experiences in the outdoors for both student participants and university leaders/mentors, along with dedicated daily time for reflective writing. Students and leaders engage in a mentoring relationship that facilitates both the development of positive risk-taking skills for high school participants and their development of a positive attitude toward nature and the environment. During this time, the Students of Promise are learning to collaborate, cooperate, and lead each other through various outdoor education activities. 

Workshop V: Ojibway Retreat—Reflective Thinking and Positive Behaviour 

All high school participants are involved in a discussion on the strengths they drew from the Muskoka Woods Leadership Experience. Participants share their thoughts on the program recommendations and follow-up ideas. 

Assignment

1. Facilitated by the university mentors, high school students produce a collage reflecting their experiences using photos from the trip. 
Follow-up Activities: Outdoor Recreation, Environmental Stewardship, and Academic Development 
 LEAD students continue to work with student success teachers as part of their compulsory field experience in the Faculty of Education. They work with the Students of Promise from their particular high school on follow-up activities that focus on academic development, outdoor recreation activities and/or environmental stewardship. Outdoor Recreation/VIP students join these follow-up activities as facilitators when possible. 
Assignment

1. Academic Directions: Students are asked to develop individualized instructions, tasks, and tools to facilitate learning in the academic environment.
· Record student weekly progress in your journal.
· Discuss strategies that were successful.
· Comment on strategies you would change.
· Comment on the experience.
2. Environmental Stewardship: Students are asked to develop strategies for using community volunteer hours while contributing to the environment (e.g., tree planting, local area cleanups, school greening projects). 
3. Healthy Living and the Outdoors: University students are to engage in facilitating leadership by Students of Promise for a healthy living and/or outdoor education event. For example, the University of Windsor Challenge Cup, an all-day outdoor event incorporating fun, team building, and physical activities, as well as healthy treats and tree planting, was held in 2008.

· Outline the process followed with the high school students to facilitate their leadership in this event.
· Outline strengths and challenges you see in that process, and in the event itself.

· Provide recommendations for this process next year.
Final Celebration
Each high school holds some form of final celebration. High school participants, their families and friends, teachers, Board of Education trustees, and university mentors all attend a meal where students outline their thoughts on this program and are recognized for their leadership traits.

Assignment (for university students)

5. Review the year in terms of your involvement in this program.
6. Identify the program’s strengths.
7. Provide critical and constructive suggestions for improvement.
8. Reflect on your personal experience:

a. Goal developments

b. Skill developments

c. Learning
d. Professional growth
Endnotes

1. LEAD and outdoor recreation/VIP students will subsequently be referred to by the term “university students.”

2. Associate Teachers are the Field Experience supervisors. They are responsible for mentoring LEAD teachers to work with Students of Promise.

3.  The Muskoka program is the three-day outdoor recreation experience that is central to “Discovering Your Possibilities.”

� In keeping with the Strengths Perspective and Social Learning Theories, we identify students “at-risk” as Students of Promise.





